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OHTiIMeNep CTYICHTTEePAIH »KOOANbIK OPEKETIHIH HBICAHBl peTiHAe KoiaaHbuiafbl. OKBITYIBIH
xKorapel caTeichiHAa Power Point mpeseHTanmsiapsl )KYMbIC KypajiblHA aifHalIFaH/Aa, OKYLIbLIap,
ayquo skoHe OeliHe (alimmapapl naiganaHaabl ®KoHE TPE3CHTALUSFA JaybIC Ka30a KOCKIN ©3/1epiHiH
CaHJIBIK SHTIMENEpiH KypacThipa anajbl.

Cabakrapma caHABIK OHTIMeNepli KoiJaHy - ca0akka MaibIHIBIK CarmachlH >KaKcapTabl
’KOHE OKBITBUIATBIH MAaTEPUANIBIH MOHIH TEpeHIpeK TyciHyre biKman ereni. CaHABIK OHTIMeTep —
MOTIHJIIK aKIMapaTThl YChIHYFa apHAJIFaH JKOFaphl camaisl minriM. OKy KaOineTi mer TutiHae ceiney
KY3BIPETTUIINHIH MaHBI3AbI KypaMmaac Oeiri 6o Tadsuiaabl. Llleren TitiHae OKy OUTY JaFIbICHI
OomamakTa TaOBICTBI KapbIM-KaThIHAC >Kacay YVIIH KakeT jkoHe MiHneTTi. CaHAbIK oHTIMe
MBICAJIBIH/Ia MYFaTIM OKYIIBIHBIH COWIICY JaFIbICHIH a namblTaabl. LLIbIHBIHAA 1a, aFBUTIIBIH TUTIH
YUpeHy aschiHIa OYJI TEXHOJIOTHS €H ©3€KTi OOJIBIN TaObLIabl, O©UTKEHI OJI CAHJBIK SHTIMENepIi
Kapay »OHE OKBITBUIATHIH MaTepHal[bl aybl3Illa Ceiieyle KOJAaHy apKbUIBI OKYIIbLIAPIBIH
KOMMYHHMKATHBTI KY3BbIPETTUIITH JaMBITYFa MYMKIHJIIK Oepel.

byrinri Tanna emiMisgeri MyraidiMzep A€ aFbUIMIBIH TUIl cabarblHAAa CaHIBIK SHIIMelep
TEXHUKACHIH KOJaHaabl. EfiMi3ieri kenTereH MeKTenTep CaH/abIK >KaObIKIIEH a0 IbIKTaaFaH, Oy
MYFaJIMJIEpre KbI3BIKTBI IICTEP/l KOJJAAaHAa OTHIPHIN cabaK OTKI3yre >KoHE OKYIIbUIAPABI OKY
yAepiciHe TapTyra MYMKIHIIK Oepeni. CoHpaili-ak MyFajgiMJIep MEH CTYICHTTEpre apHajFaH
KeITereH OuTiM Oepy cailTTapsl 6ap, ojiapja Ci3 CaHJIBIK QHTIMENEpl KypyAbl YHpEHe allachl3 KOHE
cabak OapbIChIH/IA TTaliIaany yIIiH 6acka Jaa TalblH OHrIMeNepIl Kope alachl3.

KopbeIThIHABIIAN ~ KeTle, CaHIBIK OHTIMENep TEXHOJOTHSICH  JCTYPJi  OHTIMelney
TEXHOJIOTUSICBIHA HETI3IeNITeH WHHOBALMSIIBIK TEXHOJIOTUSI €KEHIH atamn oTKeH *oH. CaH/bBIK IIeT
TUTIH MEHrepyZeri 6acTbl MiHAET OOJIBIN TaObUIATHIH MIET TUTIHIH KOMMYHUKATUBTIK KY3bIPETTUIINH
TaMBITYFa BIKHan ereni. Onapapl Aypeic TaiianaHFaH Ke3/le MOTHBAIUSHBI apTTBIPYFa, OKY
camachlH JKaKcapTyFa oHe IIET TUTIH MEHTepyze TaObICKa JKEeTyre KOMEKTECETIH 3aMaHayu OuTiM
OepyaiH MaHBI3IBI KypaMac 0ediri 0o1a anajsl.
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VK 378.1
THE INFLUENCE OF TEACHERS’ ORAL FEEDBACK ON STUDENT’S
LEARNING IN THE EFL CLASSROOM

Seifullina Zhasmina Tulegenovna
zhasmin2704@bk.ru
a 4th year student with major in"Foreign Language: Two Foreign Languages”
the L.N. Gumilyov Eurasian National University, Astana, Kazakhstan
Scientific advisor — G.A. Khamitova

Language serves not only as a means of communication but also reflects the essence of a
community, preserving its traditions and culture. In Kazakhstan, there has been a consistent
emphasis on the importance of linguistic diversity, as evidenced by the 1997 Law "On Languages in
the Republic of Kazakhstan," which recognizes all languages spoken by the Kazakh people as
national heritage [1].

The first President of the Republic of Kazakhstan emphasized the crucial role of education
in the nation's advancement, particularly stressing the necessity of proficiency in Kazakh, Russian,
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and English. Trilingualism has become an integral part of contemporary society, facilitating the
expansion of knowledge, skills, and mutual understanding among individuals. Proficiency in
languages is recognized as a fundamental criterion for development, a perspective seen as essential
for humanity's progress. The thoughtful and effective implementation of trilingualism offers the
opportunity for adaptable communication in various contexts. The truth of the well-known proverb,
"The more languages you know, the more times you are a person,” remains undeniable [2].

Within the modern educational framework, feedback assumes a pivotal role in shaping
comprehension, catalyzing development, and augmenting students’ receptivity to learning.
Nonetheless, despite its significance, a challenge exists in fully grasping and optimizing the
potential of this potent tool within pedagogical practices. Teacher’s feedback, one of the features of
teacher talk, has taken an essential and inevitable part to create communication in EFL classroom.
Feedback is conceptualized as information about one’s performance or understanding delivered by
an agent [3]. In teaching and learning schemes, feedback is prominently introduced by Sinclair and
Coulthard. 1t comes from the idea of I-R-F exchange structure where ‘I’ is the teacher initiation to
pose a question, ‘R’ represents students’ performance or work, and ‘F’ is the teacher feedback or
follow up to students performance or work. Feedback mode can be spoken, written, and non-verbal

[4].

The feedback content can support students’ good performance and achievement in English
learning. This brings to a noteworthy comprehension that oral feedback can contribute to the
language learning [5]. As feedback in spoken mode (oral feedback) emerges frequently in EFL
classroom, it becomes the focus of this study. The teaching and learning process can occur with it,
teachers’ oral feedback is required.

Each EFL teacher has their own unique approach to providing oral feedback. Pinto and
Santos highlight the diverse array of methods employed by teachers for delivering such feedback,
with various types utilized across different contexts [5]. The unpredictability of reasons behind
using oral feedback stems from its multifaceted provision, as noted by Ikeda, who acknowledges the
challenges teachers face in its delivery, considering the sensitivities of students.

Despite the essential role of oral feedback in the learning process, a study conducted by
Hattie and Timperley underscores the significance of timely feedback in enhancing student
comprehension and academic achievement [6]. This form of feedback enables swift rectification of
misunderstandings and errors, fostering a deeper grasp of language structures and their application.
Furthermore, individualized guidance, as advocated by Sadler, aids students in surmounting specific
language hurdles and elevating their proficiency levels [7]. Additionally, Hyland asserts that oral
feedback fosters dynamic engagement and dialogue between educators and learners, nurturing a
supportive educational milieu conducive to linguistic exploration and development [8].

Methodology

According to Harmer, there are two forms of giving feedback, oral and written form. Oral
feedback is verbal dealing which takes place between teacher and student or student and student. It
can be focused on a group or more individuals. So-called collective feedback happens when the
teacher collects the most common mistakes and corrects them in class, so as not to single out any
individual student. This could be considered being more group-focused oral feedback. Giving
feedback orally in the classroom may involve the mistake of students during the learning process.
As a result, the students know in what place they have a lack of ability.

By analyzing and categorizing oral feedback used by the teachers in teaching English as a
foreign language in the language learner development. The content of some previous studies, it
highlights the following findings on the important role of the types of oral feedback used by the
teacher in developing students skill in learning English as a foreign language.

From the analysis of data, the researcher found five types of oral feedback used by the
teachers in EFL classroom. They were evaluative feedback and descriptive feedback from the
theory of Tunstall and Gipss, corrective feedback from the theory of Lyster and Ranta, interactional
feedback from the theory of Cullen, and motivational feedback from the theory of Mackiewicz and
Thompson [9], [10], [11],[12].
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The study examines the oral feedback types used by English teachers in the classroom. Out
of 166 total feedbacks, corrective feedback constituted 13%, interactional feedback 43%, and
motivational feedback 44%. The teacher utilized three types of corrective feedback: recast (4%),
elicitation (7%). Interactional feedback included elaboration (3%) and repetition (40%).
Motivational feedback, mainly praise (44%), was given by teachers. In summary, English teachers
predominantly used motivational feedback, specifically praise.

Corrective feedback in the context of language learning involves providing learners with
information about errors or mistakes in their language use and guiding them toward making the
necessary corrections. It is a form of constructive response aimed at improving language accuracy
and proficiency [13]. The teacher utilized three types of corrective feedback: recast, elicitation and
repetition.

Types of corrective feedback:

Recast- “the teacher implicitly reformulates the student’s error or provides the correction”
without indicating that the student’ utterance was incorrect. For example: if your student says "He
go to school every day", you can repeat "He goes to school every day" with a rising intonation to
signal the error [13].

Elicitation- the teacher prompts students to provide correct answers through various
methods, such as posing questions like "How do we say that in French?" or allowing pauses for
students to complete sentences like "It's a...." Elicitation questions stand apart from metalinguistic
clues as they demand responses beyond a simple yes or no [13].

Repetition- the teacher repeats the student's error and adjusts intonation to draw student’s
attention to it [13].

Interactional is a kind of corrective feedback that learners receive on their erroneous
utterances in the course of conversational interaction.

Elaboration- includes explanation about why an answer or action was appropriate,
effective, productive or inappropriate, ineffective and unproductive. Provides opportunity and
resources to relearn and revise performance. Example: you effectively employed positive strategies,
utilizing specific positive reinforcement like ‘good job' and ‘well done," which proved powerful in
reinforcing positive work and behavior habits, and also in building students’ confidence;
furthermore, your clear voice facilitated easy comprehension and prompt adherence to instructions.

Motivational feedback refers to constructive and positive communication that is
specifically designed to inspire and encourage individuals to achieve their goals, enhance their
performance, and maintain a positive attitude [14].

1) Praise- ex: Because it is very good point.

2) Statements of encouragement/ Optimism - Okay, don’t don’t be shy. Don’t be shy.

3) Expression of sympathy and empathy - Okay, you can write down your point on the
whiteboard and then you See so we-- understand. We can see..

4) Demonstrations of concern for students - Say anything you like.

5) Reinforcement of students’ feeling of ownership - Hoo, you’re afraid to make
mistake. But different, different.

6) Expectancy- | hope other.. participants or groups will be.. active again.

Students are likely to receive teacher assessment in terms of praise or blame. Indeed, one of
our roles is to encourage students by praising them for work that is well done. Praise is a vital
component in a student's motivation and progress. George Petty sees it as an element of a two-part
response to student work. He calls these two parts 'medals’ and 'missions’. The medal is what we
give students for doing something well, and the mission is the direction we give them to improve.
We should 'try to give every student some reinforcement every lesson.

This table displays the common types of oral feedback utilized by teachers during lessons,
along with definitions, application methods, and examples provided for each feedback type.

Tablel. Common types of oral feedback among teachers

\ Oral Feedback
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Types of Ways of Oral Teacher Feedback
Oral Feedback
Feedback
Recast Definition: Teacher reformulates all or part of a student
utterance, minus the error 16 Learner: | spent all my money
in clothes yesterday. Teacher: Oh, you spent all your money
on clothes yesterday. Laerner: Yes
Elicitation Definition: The learner is prompted to reformulate their
utterance
Learner: I spent all my money in clothes yesterday. Teacher:
I spent all my money...? Laerner: I spent all my money...on
Corrective. clothes yesterday
Repetition Defintion : The teacher repeats the learner utterance,
including any error(s).
Learner: | spent all my money in clothes yesterday.
Teacher: | spent all my money in clothes yesterday?
Learner: I spent all my money...on clothes yesterday.
Interactional | Elaboration Elaboration is the informational aspect of the message,
providing relevant cues to guide the learner toward a correct
answer
Example: You employed effective strategies that engaged
students, using positive reinforcement like "good job" and
"well done" with specific students.
Praise "Keep up the great work!"
Statements of | Good luck today! I know you’ll do great.
encouragement/
Optimism
Expression of | Okay, you can write down your point on the whiteboard and
sympathy and | then you See so we-- understand. We can see
empathy
Demonstrations Say anything you like
of concern for
students -
Reinforcement of | Hoo, you’re afraid to make mistake. But different, different
Motivational | students’ feeling
of ownership
Expectancy One of the most common expectancy theory examples is
people working harder when they believe the added effort
will help them achieve a goal and be rewarded

This table provides teachers with a comprehensive understanding of oral feedback methods,

helping them choose appropriate strategies for various educational situations. Additionally, it
contains specific examples that assist teachers in effectively applying these methods. This, in turn,
improves communication skills and fosters a supportive classroom atmosphere, encouraging active
student participation and enhancing their academic performance.
Results

Based on the study's findings, teachers predominantly utilize three types of oral feedback in
the classroom: corrective, interactive, and motivational. Despite the existence of twelve potential
types of oral feedback, only six are actually implemented. Motivational feedback, particularly
praise, proves to be the most prevalent at 50%, while corrective feedback sees significantly less
usage. Praise constitutes 44% of all oral feedback instances, while alterations, requests for
clarification, and comments are exceptionally rare, each comprising only 2%. Notably, certain
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feedback types, such as explicit correction and metalinguistic feedback, are never employed by
teachers.

Teachers' utilization of oral feedback stems from its perceived necessity and role in
assessing student performance. By providing feedback, educators acknowledge students' efforts and
guide them toward improvement. Furthermore, motivational feedback bolsters students' confidence
and fosters appreciation for teachers' support, on the positive effects of corrective and interactive
feedback in enhancing student confidence and optimism.

This study diverges from Santos and Joe Pinto’s research, which underscored the importance
of feedback across various learning contexts without establishing clear correlations between
process, outcome, and concept.

Conclusion

Feedback in education is essential for enhancing understanding, fostering development, and
promoting student engagement. Despite its recognized importance, optimizing its effectiveness
remains a challenge. Teacher feedback, a cornerstone of classroom dynamics, is crucial in EFL
instruction, providing valuable insights into students' performance and comprehension.

Various theoretical frameworks underlie the oral feedback techniques used by EFL
instructors, including evaluative, corrective, descriptive, interactional, and motivational feedback.
While existing research focuses on established methods, this study identifies innovative approaches
within interactional and motivational feedback, enriching pedagogical practices.

Oral feedback, delivered during classroom interactions, addresses students' learning needs
and supports linguistic growth. Analyzing educators' feedback practices reveals their prevalence and
effectiveness in nurturing language development. For instance, corrective feedback rectifies
language errors using strategies like recasting, elicitation, and repetition. Interactional feedback
expands on student responses to enhance comprehension, while motivational feedback aims to
inspire academic progress.

In conclusion, oral feedback is pivotal in guiding students through their language learning
journey. Through diverse strategies, teachers provide invaluable support, contributing to students'
linguistic proficiency and overall academic success. As educational approaches evolve,
understanding and implementing effective feedback mechanisms remain essential for student
achievement and language competence.”
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VJIK 372.881.111.1
Y®OEKTUBHOCTH NCMOJIbL30BAHIUA MOBWILHBIX ITPUJIOKEHUWI ITPU
PA3BUTHM SI3LIKOBBLIX HABBIKOB CTYJIEHTOB

CyaranoB Aprém IOpbeBu4
mailto:msep6000@gmail.com
Maructpant ¢unonornyeckoro paxkynprera EHY um. JLLH. I'ymunena, Actana, Kazaxcran
Hayunslii pykoBoutens — JI.belicen6aeBa

B  koHTekcTe  CTpeMUTENBHOTO  Pa3BUTHS  WHGOPMAIMOHHO-KOMMYHHKAIIMOHHBIX
TEXHOJIOTUH  HaONIOJaeTcsl  MOBCEMECTHOE  paclpoCTpaHEHHWE  MOOWIIBHBIX  YCTPOMCTB,
UHTErpUpYIOIINXC BO Bce cdeprbl xku3HM denoBeka. (OOpaszoBarenbHas oOjacTb He cTaia
UCKIIIOYEHHEM: MOOWJIbHBIE MPUIOKEHUS AaKTHUBHO 3aJeHCTBYIOTCS B Ipouecce oOydeHwus,
OTKpbIBasi HOBbIE TOPU30HTHI [l U3YUEHHUS S3BIKOB.

CrpemutenbHoe pa3BUTHE HH(POPMALMOHHO-KOMMYHUKALIMOHHBIX TEXHOJIOTUH B IOCIIEAHNE
JECATUIICTHSI 00YCIOBUIIO TpaHC(hopMaInio pa3uuHbIX chep KU3HU, BKIIOYas 00pa3oBaTEIbHYIO
obnacte. Kommprorepuzanus o0mecTBa, pacmupenne (GyHKIIMOHAIa MPOTPAMMHBIX TPHIIOKEHUH,
YBEJIMYEHUE BBIUMCIUTEIBHBIX MOIIHOCTEH MOOWIBHBIX YCTPONCTB SBUJIUCH €CTECTBEHHBIMH
KaTajau3aTopaMu JUIsl TOSIBJICHHUS MHHOBALIMOHHBIX MOJIX0J0B K METOJMKE 00y4eHHUsS WHOCTPAaHHBIM
s3pikaM. Cpea TakuX I0X010B 0co0yro akTyanbHOCTh mprodperator CALL (Computer Assisted
Language Learning) u MALL (Mobile Assisted Language Learning).

CALL u MALL — 3T0 mepcrneKTUBHBIE HAMPABJICHUS B METOJUKE OOYYCHHS MHOCTPAHHBIM
SI3bIKaM, KOTOPbIE UMEIOT OOJIBIION MOTEHLMAI [T MMOBBIIIEHUS KAUeCTBA A3BIKOBOTO 00Opa30BaHMUs.
B Oyaymem »tu moaxoasl OyayT mpoJoibKaTh pa3BUBATHCS W UIPaTh Bce Oosiee BaXKHYIO pOJIb B
SI3BIKOBOM 00pa30BaHUM.

MALL — sto 6onee HOBOE HampaBlieHHE B METOJIUKE OOYUEHHS, KOTOPOE HCIOJIb3YeT
MOOWIIbHBIE YCTPOMCTBa (CMapTQOHBI, TIAHIIETHI) AJs AOCTMXKEHUS Tex ke ueneit, uto u CALL.
MALL-npunoxenus Moryr ObITh 0ojee HMHTEpaKTUBHBIMHU WU yBieKaTeabHbIMH, yeM CALL-
MIPUJIOKEHHUS, UTO JIeJaeT U3ydeHHue s3bIKa 0ojiee MHTEPECHBIM U 2(PPEKTUBHBIM.

MHorue uccneoBarean KOHCTaTUPYIOT HEOCIIOPUMBbIE IPEUMYIIECTBA JAHHOTO MOAX0/1a:

1) JlomonHeHuss ¥ pacllMpeHus TPaJUIUOHHBIX MeToJqoB oOyueHus: MALL-
MIPUJIOKEHUST MOTYT HCIOJIb30BAaThCS ISl MPENOCTABICHUS JOMOJHUTENIBHBIX MaTepuasioB s
oOyueHus1, TAaKUX KaK CIIOBapH, TpaMMaTHYECKHe YIPaXHEHUS, ayIu0- U BUaeoMaTepuansl [1].

2) [lepconamuzanuu oOydenus: MALL-npunoxeHuss MOTYT aJanTUpOBaThCA K
WHIUBUAYAIbHBIM TOTPEOHOCTSIM KaXXJIOTO OOydYaromierocsi, MPeIoCTaBlAs €My MaTepHabl,
COOTBETCTBYIOIIIME €r0 YPOBHIO 3HAHUH U CTUIIIO 00yUYeHHUS [2].

3) [ToBeimienuss MotuBanmu: MALL-npunoxeHuss MOTyT cenaTh H3Y4YEHHE SI3bIKa
0oJee yBieKaTeNbHBIM U HHTEPAKTUBHBIM, YTO MOXKET IMOBBICUTH MOTHUBAIMIO OOy4atonuxcs [3].
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