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The puzzle for volunteers consisted of two parts. The first one implied watching a video
describing human body parts and then playing a game. Such activity was made by using computer,
where teacher opened the site [5] with mentioned game and gave the task to put each part of the
body to the right place. Volunteers needed to do this activity in order to know where they should
put each medicine to treat patients, who were carrying out another exercise helping to rescue from
the island. Patients had a grammar exercise, which was focused on English tenses. They had to fill
up the gaps with auxiliary verbs and put it in appropriate form. At the end of the exercise there were
some extra cards with 2 “have”, 4 “does”, 3 “did”, 1 “do”, and the hint was written at the desk
(Present Perfect; Present Simple with he, she, it; Past Simple; Present Simple with I, we, you, they).
In such a sequence numbers created a code, which patients had to keep in mind. Consequently,
when they were treated by volunteers (they had to put relevant medicine to the definite part of
body), teacher brought them a control panel, where code had to be entered. Finally, the music
played and the picture of airplane appeared at the interactive desk, the quest was done.

Undoubtedly, such activity cannot take place at each lesson, but it is amazingly valuable as it
involves a huge range of teaching devices and covers diverse techniques of introducing materials.
Moreover, such approach makes CLIL explicit and accessible for teachers and depicts how two
absolutely unrelated subjects can be integrated into one of full value.

The use of Content and Language Integrated Learning is considered as a new pattern in
language and subject teaching as for integrating both parts (linguistic and factual) into learning
process. Next, it responds to the needs of globalization and remains a benefit of educating to
communicate within multinational communities.

The practical employment of this teaching approach is expected, although it is quite
demanding for the participating learners and teachers. CLIL emphasizes effective learning
outcomes, cognitive knowledge, critical thinking, and real life use of a language in the subject’s
background. Learners acquire the basic structures for communication in a foreign language which is
being developed.
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The content of education should promote mutual understanding and cooperation between
people and nations, regardless of race, nationality, ethnicity, religion or social affiliation, and take
into account the diversity of worldview approaches. Therefore, the discipline "Foreign Language"
acquires special significance, and foreign language teachers are assigned a responsible mission: to
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introduce students to a world-civilized society in parallel with the teaching that guarantees the
equality of the rights of all its members, regardless of the language in which they speak. This
formulation of the question is not accidental, since in the process of learning a foreign language and
studying cultural and historical phenomena of foreign countries, the capacity for dialogue and
empathy is developed - and this is just as important as the acquisition of fundamental scientific
knowledge. Foreign language is becoming one of the effective tools that help future specialists
navigate the flow of constantly changing information and think independently. The result of any
language education should be a formed language personality, and the result of education in the field
of foreign languages is a secondary language personality as an indicator of a person's ability to
participate fully in intercultural communication.

The language personality is a cognitive-communicative invariant, a generalized image of the
bearer of cultural-linguistic and communicative activity values, knowledge, attitudes and behaviors
[7, p. 495]. The concept of language personality was introduced into the scientific circulation by
Yu.N. Karaulov in 1980 according to the concept of the "Russian language personality". He
distinguished three levels in the structure of the language personality: a verbal-semantic (zero)
level, presupposing for the bearer a normal knowledge of the natural language; the cognitive (first)
level associated with the construction of the "picture of the world", the transition from "meaning to
knowledge"; pragmatic (higher) level, focused on "goals, motives, interests, attitudes and
intentionality” [3, p. 236]. In this context, it should be explained that in recent years, along with the
term "language personality”, the terms "communicative personality" and "discursive personality”
are increasingly encountered. Some scientists find a delineation of these concepts justified.
However, we tend to consider this fragmentation to be mostly artificial because the concept of
"language personality" itself is sufficiently capacious and complete, and it is possible to speak about
its individual manifestations.

The term "secondary language personality”, introduced by I.I. Khaleeva, is a definite
concretization of the general concept of the language personality in relation to the sphere of
intercultural communication, as well as linguodidactics. I.I. Khaleeva considers the formation of a
secondary language personality as one of the main goals of teaching a foreign language. In her
opinion, the result of mastering a language is that the language personality acquires the features of a
secondary language personality capable of penetrating into the "spirit" of the language it studies,
into the "flesh" of the culture of people with which intercultural communication can be carried out
[9, p. 88]. The concept of the secondary language personality is based on the fact that the basis of
the foreign language communication is another picture of the world. The disclosure of which
ensures the manifestation in the trainees of the characteristics of the secondary language personality
in teaching a foreign language, and consequently, the success of mastering another language and
standing followed by a culture. It would be incorrect to believe that the secondary language
personality is a "superstructure" that does not change the structure of the language personality
proper, and that its appearance leads to a certain split of personality. As a proof of what has been
said, one can cite the opinion of K.N. Khitrik. The approach to the problem of teaching the culture
of foreign speech communication should be based on the idea of a fundamentally unified structure
and functioning of the socio-psychological and secondary language personality, taken as a
systemically organized object with a cognitive-creative quality " [10, p. 8]. Generally, at the stage
of higher education, the task of developing a language personality (both primary and secondary) is
especially relevant, because during this period the final formation of the personality takes place. In
addition, social sensitivity should be used for the purposes of learning and development. Of course,
we should immediately stipulate that it is hardly possible to achieve a perfect result in the formation
of a secondary language personality in isolation from the natural linguistic environment in the
conditions of a non-linguistic (as, indeed, linguistic) institution. It is realistic to set the task of
development for learners only of the basic features of the secondary language personality, i.e., the
skills and abilities of operating a lexicon in the sociocultural context of the everyday life of a
foreign-speaking society.

Teaching a foreign language in universities is a complex and time-consuming process, the
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results of which are being made today with special demands. These requirements are due, on the
one hand, to the integration of the Kazakhstani system of higher education into the world
educational space and the demands of employers in the conditions of increasing globalization, and
on the other hand, to the students' awareness of the need for successful professional and personal
development. When conducting classes for students, the teacher faces a number of specific
problems and features, ignoring which leads to a decrease of efficiency in achieving the goals. One
such problem is that when learning a foreign language, students are often not able to use the
linguistic experience gained in the study of their native language. This problem is especially urgent
for students of technical fields, since the lack of formation of speech skills in their native language
environment (due to the rigid orientation of high school students in the major subjects required for
admission to higher education) makes it difficult to transfer them into speech activity in a foreign
language. This leads to the difficulties in understanding foreign literature. This state of affairs is
also aggravated by the nomination of the mass media and the Internet for the role of the total
linguistic authority, which results in a sharp decrease in the quality of the mother tongue in the
youth environment, as manifested in the poor vocabulary and unreasonable use of borrowing.

When considering the question of mastering a foreign speech by students, it is impossible to
ignore the phonetic aspect. It certainly represents the weak side of future specialists, since the act of
communication with a large number of phonetic and phonemic errors is extremely difficult, and
sometimes impossible. E.A. Aristova distinguishes the following problem moments among
university students: "articulation of short and long, alveolar, interdental sounds, as well as features
of pronouncing sounds in different positions; a melodic pattern that performs a grammatical
function; rate as a norm; pauses, which divide the flow of speech into meaningful groups and
necessary for inspiration; verbal and phrase stress; rhythm as a distinctive feature of English speech
"[1, p. 155]. In conditions of constant time trouble and a large number of groups (up to 25-30
people), the teacher naturally determines academic priorities not in favor of phonetics. However, in
our opinion, today there is a good opportunity to improve phonetic skills and in the process of
independent work, since electronic versions of dictionaries are usually provided with sound
accompaniment (both in British and American versions). In addition, many training Internet
resources are publicly available. Therefore, from the very beginning the teacher needs to convey to
the students the idea when they try to correctly pronounce foreign sounds, they show respect for the
native speakers, for their historical traditions, which in turn makes their secondary language
personality richer and more harmonious.

Thus, at present, most specialists in the field of teaching foreign languages believe that one of
the important tasks in teaching is the formation of a secondary language personality as the ability to
successfully carry out social interaction with carriers of a different culture.
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Hcxons U3 TOro, 4To IMIKOJIbHOE 00pa30BaHKUE HE MOIYYUIO 00pa30BaHMs Al KPUTHUECKOTO
MBIIUIEHUSI M 4YTO OJHOM W3 MPUYMH ITOIO0 MOXET OBbITh TO, KaK KOHLENTYyalu3upyeTcs
o0pa3oBaHMe Ul KPUTHYECKOI'O MBILIUICHHS, B HACTOSIIEM JOKYMEHTE MpEACTaBICHO: aHAJIN3
npeodaasalomero moaxoga K oOpa3oBaHMUIO JUISI KPUTUYECKOE MBIIUICHHE IOCPEICTBOM
peanu3anyy ClelUalbHbIX IPOrpaMM U METOJOB M IOIBITKA YCTAaHOBUTH Pa3IMYHbIC MOJIXOMbI K
00y4YEeHHIO I KpUTHYECKOTO MbIluieHust. O030p U aHAIN3 TOHUMaHHUs 00pa30BaHUs sl pa3BUTHS
KPUTHYECKOI'O MBILIUICHUS Kak pealu3aliy CIEHUAIbHBIX IPOrpaMM IOKa3blBalOT, 4YTO OH
BOCIPUHHUMAETCS KaK JIEKOHTEKCTyallu3UpOBaHHasI 1€ATEIbHOCTh, CBOAAIIASACS K UHIUBUIYaTbHBIM
MHTEJJIEKTYaJIbHBIM HaBblkaM. OCHOBBI JJIs IPYroro MoaxoAa, KOTOPbI MOYKHO OXapaKTepU30BaTh
KaKk «oOpa3oBaHME Ml KPUTHMYECKHUX KOMIIETEHIIMI», MOXXHO HaWTH B HUJESIX KPUTHUECKON
MEeIarorMKu M OTKPHITOM y4eOHOW Mmporpammbl. DTOT HOJAXOJA OTIMYAETCs OT MpeolI1aJarolero
M0/IX0JIa C TOYKH 3PEHUS MOHMMAHUS MPUPOABI U LIETH KPUTUYECKOTO MBIIIJIEHUS U 00pa3oBaHus
JUIE KPUTHYECKOTO MbIlUIeHUs. B moaxone k 00pa3oBaHUIO A KPUTHMUECKUX KOMITETEHLIUH
HEJO0CTaTOYHO BBOJUTH CIE€LUAIbHBIE NPOrpaMMbl W METOJOB JUISl Pa3BUTHUS KPUTHYECKOIO
MBILIUIEHUs] B CYyIIECTBYIOIIeH oOpa3oBaTeNbHOM cuUcTeMe. OTOT TMOAXOJ IMOAYEPKHUBAET
HE0OXOIMMOCTh IOJBEPraTb COMHEHHIO M PEKOHCTPYHPOBATh CTAaTyC, pOJIb U CHUIIY YYEHUKOB U
yuuTesnei B yueOHOM Ipolecce, HO TaKKe U B Ipoliecce pa3paboTku yueOHo! nporpaMmsl [1].

Knrouesvie cnosa: kputudeckas nefarorvka, ydeoHas nporpamma B KOHTEKCTe, 00pa3oBaHUe
TUI KPUTUYECKOTO MBIIIJIEHUS], IPOTPAMMBbl KpDUTUYECKOTO MBIIIJICHUS

Pa3BuTHe KpUTHUYECKOTO MBILIUIEHUS Yepe3 00pa3oBaHKHe YaCTO pacCMaTpUBAETCS KaK BaKHas
1 HeoO0XoauMas 1eJb, HO TaKXKe U LeNlb, KOTopast MOoApa3yMeBaeTcsl U Heocnopuma. TeM He MeHee,
CYLIECTBYET MHOKECTBO MPUYMH COMHEBATHCS B TOM, YTO KPUTHUECKOE MBIIIUIEHUE B COBPEMEHHOM
cucreMe 00pa3oBaHUS SIBJISETCS HEOCHOPHUMBIM M HEJIONMYCTUMBIM 3HaueHHEeM. B myOmudHoM
JUCKYpCE IIKOJBI TMO-TIPEKHEMY IOJIBEPTraloTCsl KPUTHUKE 3a TO, YTO OHHU HE ydaT YYEHHKOB
MBICJIUTb, YTO TOATBEP)KIAETCS MPO(EeCCHOHAIBHBIMA M HAy4YHbIMH Jae0aTaMu IO pe3yibTaTam
UCIBITAHUN ydaluXxcs B MEXAYHApOJHBIX OLIEHOYHBIX MCCIEI0BaHUSAX. Pe3ynbTaThl 3THX
UCCJIEIOBAaHUM IOKAa3bIBAIOT, YTO YYEHUKHM HE IPEYCIEBAlOT B OTBETE Ha BOIPOCHI, KOTOpPHIE
TpeOyroT Ooibllle, Ye€M TIPOCTOE BOCIPOM3BENCHHME 3HaHWK. Hamr CcoOCTBEHHBIN OMBIT
IpenojaBaTesiell YHUBEPCUTETOB FOBOPUT HaM O TOM, YTO KPUTHUYECKOE MBIIUIEHUE - HE camas
CHJIbHAs CTOpPOHA CTYJIEHTOB, KOTOpBIE IOCTYNAIOT B YHUBEPCUTET. MBI Takke MOKeM ObITh
HEZOBOJIbHBI TEM, HAaCKOJIBKO HaM YAA€TCS BHECTH BKJIAJ B PA3BUTHUE KPUTUUYECKOTO MBIIIIECHUS
HAIllUX CTYJEHTOB BO BpeMs yueObl. OHU BBINOJIHAIOT XYK€, KOTJ]a OHU CTAJIKUBAIOTCS C 3a/la4aMH,
TpeOYIOUMMH KPUTHYECKOTO aHAJIM3a, MHTETPAllMM Pa3IMYHbIX THUIIOB 3HAHUM WM PELICHHS
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